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Year 1 – Place Value within 100   (Approximately 2 weeks) 
Objectives from Progression Document count to and across 100, forwards, beginning with 0 or 1 

count to and across 100, forwards and backwards, beginning with any given number 
count to and across 100, backwards, beginning with any given number  
identify and represent one and two digit numbers using objects and pictorial representations* 
identify and represent numbers using the number line 
count, read and write numbers to 100 in numerals 
read and write numbers from 1 to 20 in words 
given a number, identify one more and one less  
use the language of equal to, more than, less than, most, least, (fewer) 
know and use <, > and = signs for numbers within 10 
solve problems related to place value and number 

Previous Learning count to and across 20/50, forwards and backwards, beginning with any given number 
identify and represent one and two digit numbers to 20/50 using objects and pictorial representations* 
count, read and write numbers to 20/50 in numerals 
given a number to 20/50, identify one more and one less  
use the language of equal to, more than, less than, most, least, (fewer) 

Vocabulary digit, numeral, figure(s), compare, order/a different order, size, value, between, halfway between, above, below, tens, ones 

Key fact(s) To know that numbers to 100 are made up from some tens and some more tens and/or ones 

Number facts for fluency Halve numbers to 10  
Number neighbours: 4-3, 5-3, 5-4, 6-4, 7-6, 8-6, 8-7, 9-7, 9-8 

DfE Ready to Progress Guidance Pages 
https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/897806/Maths
_guidance_KS_1_and_2.pdf  

1NPV-1   Count within 100, forwards and backwards, starting with any number pages 11-13 
 

NCETM Ready to Progress Exemplification 
https://www.ncetm.org.uk/classroom-
resources/exemplification-of-ready-to-progress-criteria/  

1NPV-1   Count forwards and backwards within 100 
 

Problem Solving and Reasoning Skills 
Objectives 

give reasons to justify what might come next in a simple sequence of shapes or numbers 
 

Pre-assessment: Year 1 – place value with 10, 20, 50 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://www.ncetm.org.uk/classroom-resources/exemplification-of-ready-to-progress-criteria/
https://www.ncetm.org.uk/classroom-resources/exemplification-of-ready-to-progress-criteria/
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Sequence of Learning 
White Rose 
Small Steps 

Learning 
Intention 

Key Questions  Sentence Stems Problem-
solving 

links 

Comments Extension and Greater Depth Opportunities 

Count from 50 
to 100 (1NPV 1) 

To count forward and 
back from any 
number within 100 

What number comes after ___?  
What number comes before ___?  
Do you always need to start counting 
from 1?  
When you count from to ___, will 
you say the number ___?  
Which number comes after 
9/19/49/59/99?  
Which number comes before 
50/60/70/80 /90/100?  
Which numbers sound similar? 

The number that comes after 
___ is ___. 
The number that comes before 
___ is ___. 
I want to count to ___, so I 
could start counting from ___. 
I will/will not say the number 
___ because… 

 
 

Children explore oral counting of numbers 50 
to 100, both forwards and backwards. Provide 
opportunities for them to hear the patterns in 
the sequence of numbers and to help them 
get used to the sound of the number names. 
They also explore counting quantities of 
objects and think about counting as a way of 
finding “how many?” Use representations 
such as hundred squares to point to the 
numbers written in numerals while counting. 
This supports children to link the numeral to 
the sound of the number name. 
Children may struggle to count when crossing 
a tens boundary.  
Children may confuse the pronunciation of 
the “teen” numbers with the “ty” numbers, 
for example fifteen and fifty 

         
 

         
 

 
 

Tens to 100 
(1NPV 1) 

To practise counting 
to 100 in groups of 
ten 

How can you show 1 one/10 ones? 
How can you show 1 ten? 
How many tens are there in ______? 
If you have 7 full ten frames, what 
number have you made?  
Is there more than one way to count 
the objects? 
What is the most efficient way to 
count the objects? 

___ ten frames are full, so I 
know that I have made ___. 
There are ___ tens. This is 
equal to ___.  
There are ___ more ones. 
The number is ___.  

Provide children with a range of different 
practical experiences where they can explore 
counting by grouping in tens and counting by 
leaving items as ones. Provide plenty of 
opportunities to explore and understand that 
1 ten is equal to 10 ones. 
Children may rely on counting items 
individually as ones, rather than grouping 
objects into tens – this is not efficient. 

Partition into 
tens and ones 

To understand that 
numbers to 100 are 
made up from some 
tens and some ones 

How many tens are there? How 
many ones are there? What is the 
number?  
What is the whole? 
What are the parts? 
Does it matter which way round the 
parts are? 
How does partitioning a number help 
you to read and write it? 

There are ___ tens.  
There are ___ ones.  
The number is ___.  
___ is the whole.  
___ is a part and___ is a part. 

Shut the Box 
(maths.org) 
Although the 
numbers are small, 
the adding will be 
more of a 
challenge. 

 

At this stage, children do not need to 
describe the part-whole model as an 
addition number sentence. 
Children identify how many tens and how 
many ones make a number. They need to 
recognise that it does not matter whether 
they record the tens part or the ones part 
first, as the whole remains the same.  
Children explore the link between the number 
names, the digits used and the tens and ones 
structure. 
Children may partition the number into its 
digits, rather than considering the value of 
each digit.  
 

The number 
line to 100 
(1NPV 1) 

To identify and 
represent numbers 
using the number line 
 

What number comes after/before 
___? 
What is the value of the start/end of 
the number line? 
How much is each jump on the 
number line? How do you know? 
What number is halfway along the 
number line? 
Should _____ be to the left or right 
of halfway? How do you know? 
Is _____ closer to _____ or ______? 

I know the number line is going 
up in ___s because …  
The number halfway along the 
number line is ___. 
___ is to the left/right of 
halfway. 

Children see examples of number lines with 
different start and end point values that have 
intervals in both 1s and 10s. They use their 
knowledge of counting both forwards and 
backwards to label number lines counting up 
in 1s, then in 10s. They identify missing values 
on a number line, as well as marking the 
positions of given numbers on unlabelled 
number lines. Once confident, Children can 
then progress to estimating the positions of 
numbers on blank number lines. 

https://nrich.maths.org/6074?utm_source=primary-map
https://nrich.maths.org/6074?utm_source=primary-map
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Children may assume that all number lines 
start from zero or count in 1s. Children may 
label the intervals rather than the divisions. 

 

        
 

       
 

       
 

1 more, 1 less 
(1NPV 1) 

To give one more or 
one fewer of any 
number within 100, 
represented in 
different ways  

How can you show the number 
______? 
What does 1 more/less mean? 
How can you find 1 more/less? 
How can you use a number line to 
find 1 more/less? 
How does this change the number? 
What digit(s) change? 
Is it only ever the ones digit that 
changes? 

1 more than _____ is ______ 
1 less than _____ is _____ 
______is 1 more than _____ 
_______is 1 less than ______ 

 Children need to know that 1 more is the 
number after the given number, and 1 less is 
the number before the given number. Base 
10, hundred squares and number lines can be 
useful representations to support children in 
exploring this concept 
Children can find counting backwards more 
challenging and miss out numbers or say 
them in the wrong order. 
Children may struggle to identify 1 more or 1 
less when the number crosses a multiple of 
10. 
 

Compare 
numbers with 
the same 
number of tens 

To compare numbers 
with the same number 
of tens 
 

How can you use base 10 to show 
the numbers? 
How many tens does each number 
have? How many ones does each 
number have? 
Is ______ greater/less than _____? 
How do you know?  
How can a number line help you to 
compare numbers? 

______ is equal to _____ tens 
and _____ones. 
_____tens is _____ to ______ 
tens. 
_____ ones is greater/less than 
______ones. So _____ is 
greater/less than _____ 
_______ is greater/less than 
______because … 

Same Length 
Trains (maths.org) 
Finding different 
solutions. 

Children will need to practise using the words 
“fewer” and “less” accurately. Fewer is used 
when talking about a number of objects, 
whereas less is used when talking about 
values. Children use their understanding of 
the values of the digits in a 2-digit number to 
compare numbers with the same number of 
tens but a different number of ones. 
Encourage them to notice that when the tens 
digit is the same, they only need to compare 
the number of ones to decide which number 
is greater. 
Children may confuse the inequality signs. 
 

Compare any 
two numbers 

To compare numbers 
within 100 

Which is greater, 7 tens or 3 tens/70 
or 30? How do you know?  
How can you make both numbers 
using base 10? 
Which number has more/fewer tens? 
Which number has more/fewer 
ones? 
Which number is greater? How do 
you know? 
Why is it important to look at the 
tens before the ones? 

_____ tens are greater/less 
than _____ tens.  
When I compare numbers, I 
need to compare the _____ 
first. _____is equal to ____ 
tens and _____ones.  
_____is greater/less than 
______ because … 

To begin with, children compare multiples of 
10. They then use their understanding of the 
value of the digits in a 2-digit number to 
firstly compare two numbers with the same 
number of ones and different tens, before 
comparing two numbers with different 
numbers of tens and ones.  
Children use the terms “greater than”, “less 
than” and “equal to” alongside the 
corresponding inequality symbols >, < and =.  
Children may compare numbers by only 
looking at either the ones digit or the tens 
digit. 
 

                    
 

https://nrich.maths.org/4332?utm_source=primary-map
https://nrich.maths.org/4332?utm_source=primary-map


 
 

MATHS MEDIUM TERM PLANNING 

                       
 

                                                       
                                                                  Who has made the smallest/greatest number? 
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Post-assessment: WRH end of block place value within 100 assessment – snip as feel appropriate 
 

 


